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categories. Analysis of teacher responses indicates that, while part
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| ABSTRACT | ’ o

This study of a traditional elementary social
studies curriculum was conducted in sixteen school
‘systems in Iowa and southern lMinnesota located in
éities of 10,000 or above population. Approximately
1600 practicing teachers K-6 (roughly, 200 per grade
level) rated a "traditional" coﬁrse of study as to the
importance and/or relevance of the to?ics it contained.
They also suppliéd information about their backgrounds,
working conditions and preferences,

The purposes of the study were to:

l, determine the areas of the traditional
social stugies curriculum which were still
relevant/important and those which should
be deletea.

2. determine what additions to the curriculun
would be desirable in terms of contemporary
needs,

3. compile a profile of elementary téachéés in
their role as social studies instructors,
and determine what, if any, relationship‘
existed befween their backgrounds and how

they rated the curriculum,



Two insfruments,the Curriculum Ratinge Scale (CRS) and
the Teacher Information Form (LIF), were.developed and used.
in this 'study, Analysis of data from responses to the QBS
consisted of computing the average ratana.of each topic by
all participants, and then deriving thé rating reliability
of each average score by computing the average off diagonal
inter-rater correlation and the Spearman~Brown prophecy
formula, The IIF data was coded where possible, the re-~
mainder being»cgtegorized. Correlations with ratings were
computed betwéén_@lﬁ Scales-angn93§ ratings, usiﬁg the TIF
catersories to compute AOV's on the éﬁi?- Composite pro-
files on the CRS ratings were plotted for "sipgnificant”

TIF scale values and Categofies.

Study findings indicate that while a part of the
traditional elementary social studies curriculum should
be retained, a2 considerable porfion of it could well be
deleted in favor of topics more relevant to today's students,
It would also appear that both inservice training in social
studies areas, and some changes in working conditions/
classroom organization céuld result in more effective im-
plementation. of the social studies curriculum--traditional

or otherwise,



ié%;odgctign

The scope and variety of materials in the field or elemen-
tary social studies has never been greater than it is today.
However, despite the wealth of resources available, there is
‘dissatisfaction with the effectiveness of elementary social
studies programs, Curriculum guide development and the selec-
tion of texts and supplementary material>by committees of teachers
and administrators, parents, and students has been an ongoing
activity in many school districts for years. Nevertheless, this
area of the elementary curriculum can be identified as one where
most serments of both school and community feel the goals of
society are not being adequately met.

Jhat is the problem? Inherent in the burgeoning questions
concerning the:field of elementary social studies is whether the
cufriouium is composed of appropriate topics placed at appro-
priate srade levels. The core of the traditional social studies
curriculun has larrely been a static combinatiun of history and
reofgraphy, with little or nothing ellmlnated as society changed,
but with additions oonstantly being made, FPerhaps part of the
confusion and dlssatlsfactlon ‘with the elementary social studles
curriculum - found today comes from trying to do too much in too
little tlme, and in retalnlng topics and areas no longer relevant
to today's society.

To illustrate this point, we might consider the traditional
curriculum at the fifth grade levcl which has most often consisted

of a study of United States history and peography., Recnntly, a



number of textbook companies have attempted to broaden the base
of this curriculum by infusing varying numbers of concepts drawn
from other social sciences. In addition, new programs based on
social science disciplihes other than gebgraphy énd history have
become available--indicating a trend toward offering an alterna-
tive program at the elementary level., HMany of these materials
are exciting, and appear to offer-a new andrvaluable point of
view to students, 1In these programs, the elementary school years
‘are devoted to areas such as understanding of self, one's roles,
others, their roles, societies, how and why socieﬁies form and
other similar concepts. The premise of these alternate programs
is that one must understand oneself and one's interaction with
others on both an individual and a group level before other things
are avproached. This premise needs to be considered thoroughly
and positively by those responsible for implementing the social
studies program in the classroom, Are elementary social studies
teachers aware and presently capable of implementing such pro-
rrams? Perhaps a part of the problem in effectively teaching
elementary social studies lies in the background and competencies

of the individual teacher,
Purposes of the Study
The purposes of this study were to:

e

1. determine what areas of a traditional®* elementary social
studies curriculum practicing teachers would consider
important and appropriate and/or relevant in today's

soclal studies program.

#*Tpraditional as represented by those items found in A Typical
Course of Study, a publication by William H, Nault based upon a
nationwide study of sociazl studies curriculeae.
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2, determine what areas of a traditional curriculum
would be identified as obsolete, inappropriate, or
non-relevant to the %otal spcial studies curriculum
or to a curriculum for a specific grade.

3. determine whaf suggestions practicing teachers would
make as to elimination or transfer of topics, addition
of topics, or substitution of tsﬁics in the curriculum.

L4, compile a profile of the professional background,
training, preferences, and aréas of strengths and
weakness of elementary teachers in their role as
social studies instructors.

5, investigate the relationship (if any) botween the
indicated curriculum chances and the characteristics of

the teachers in their role as social studies instructors,

ﬁg]atgg Research and Rationale

-« Among the-recent res earch having a dir;ct bearing on this
study is a text evaluation study which focused on dgvglgping a
ptqquprglfqr’phqqc}ng elementary social studies textbooks. This
procedure was tested us1ng‘current flftﬁ é?éaé fé?félwhlch were
rated by practicing fifth_grade teachers. The findings of this
study indicated that many teachers'Were relativély,conservative
in their choice of text, rating the new alternative'programé
quite low. (1) It is possible that the teacher-raters simply
preferred teaching a familiar, traditional, history=-geo¢r raphv=

based study of the United States to working with the content of

an alternative program, However, the question arises as to what



effect the training and background of the teachers had on their
attitudes toward new procrams which depended more highly on social
sciences such as anthropology or sociology for the core of their
programs than on the "usual" history-georraphy combination,
Additional related research with a direct bearing on this
study consists of two pieces of cqygiculum research-~the Caswell-

Nault Analvsis of Courses of Study (2)and the Hault-Fischer-Passow

Analvsis of Courses of Study. (3) =--which identified courses of

study, curriculum guides, syllabi, and other instructional pub-
lications obtained from the chief offieer of public instruction
and from the county, city, and local systems within each of the
fifty states. Curriculum Materials, (4) an annual publication
of the A88001at10n for SuperV1olon and Curriculum Development,
supplied a bibliog ranhy of materlalu Wthh was also consulted,

From these sources, currlculum specialists selected (on the basis

\“\of their professional Jud ‘ment) promlSlnb guides for analysis.

mhe Major criteria used te judge the bulletlns under con81dera-
“tion were that the courses of study would cover: (a) all major
subject areas; (b) the gradeenKindefgarten-Twelve; (c) all sec-
tions of the country; (d) schodljunits of various sizes (city,

county, state); and (e) publication dates of 1965 or-later.

From the above ahalyses, Typical Course of Studv - Kinder-
garten Through Grade Lé, (5) by William H, Nault was developed,
This work lists the topics found to be typically taught in the
- United States at each grade level (K;12) in social studies,
science, languace arts, health and safety, and arithmetic. With

the vermission of Dr, Nault, the topics for the area of social

8



1 -6 were extracted and used as the basis for Fart A of the curri-
culum Ratine Scale (CRS), one of the two instruments developed -
for use in this study. |

In the }ight of such findings, a study of teacher evaluation
of the traditional elementary social studies.curriculum and of the
characteristics of those teachers in their role as social studies
instructors would appear to be of value in detgﬁmining at leést

a partial answer to the question of why dissatisfaction with the

present elementary social studies program is prevalent,

Ceneral Procedures

This study was conducted during the 1974-75 and 1975-76
academic years, Durings the fall and winter of 1974f75 identifi-
cation and selection of participating school systems was made,
Thosé school systemsllocated in cities of 10,000 or above popula-
tion within the State‘of Iowa and in the southern half of tpe
State of lilnnesota were contacted and supplied with background

information and samples of the instruments to be used by parti-

cipants--the Curriculum Ratinz Scale and thé Leacher Information
Form.* Thirty-eisht school systems were contacted, and sixteen

arreed to participate after presenting the proposal to their
respective social studies curriculum committees. These sixteen
participating systems represented both the geosraphical and- popu-

lation distribution aspects of the area.

*Coples of the CRS and IIF may be found in the Appendix to
this article. R




Thirteen systems participéted between January and June of 1975,

Each school system participating in the study identified a
time period in which to conduct the study in their schools. A
four-week period for completion of participation was suggested,.
and three participated between September and November of 1975.

Each participating school system ihdicated thé nﬁmber of
teachers at each grade level, K-6, Qho’were involved in teaching’-v“
social studies. A packet of materials consisting of the appro-

priate version of Part A of the CRS for the grade level and all

of Parts B and C of this instrument, plus a copy of the LIE was

prepared for each potential participant. Cover letters from the

administrative offices of each system accompanied this material,

- and teachers participated on a self-selection basis, with about

68,, of those contacted electing to particivate. All materials
were .distributed and collected through the central administrative
offices of the participating school systems.

‘Each'participating elementary teacher completed the two

survey instruments previously mentioned., The Curriculun Rating
Scale contained the social studies topics found to be commonly

taurht at eéch grade level, K-6, placed in a format which allowed
the teacher-participant to indicate his rating of each topic. A
tgpic rating of 1 was the lowest rating possible, and a 5 the
hiznest possible (Part A of the CRS). Teachers received oniy

the 1list of topics commonly tauﬁht at their grade level, thus re-
sponding, only for the zrade level they were presently teaching.
Each 1ist of topics was followed by two duestions regarding curri-
culum change with space in which to respond to them (Parts © and

C of the CRS). 'Part 3 asked participants to indicate what topics

10
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they would eliminate from thé curriculﬁm‘or transfer to another
~rade level, Part C aszked teachers to sugmést desirablec addi-
tions to the curriculum, and to indicate what ;ubstitﬁtions they
would recommend for topics listed but considered inappropriate
or irrclevant, ’

The second instrument (IIF) asked the teacher-participant
to provide information about himself, his professional backgsround,
his teaching situation and vprefercnces, and his training in the
area of social studies, Participants completed both instruments
on an individually anonymous basis. IHumber coding was placed on
cach set of instruments to prevent the possibility of mismétching
the participan's CRS and TIF responses, the numbering, for each

rrade level bein~ of a different color to assist in sorting and

data recording.

Anslvsis of Data
The following analysis of data was conducted. Two typés of
information were investicated regarding the Curriculum Rating
§leg (CRS). PFirst, a score for each topic, ¥-6, was derived
oy computing the average rating for the topic by all participating
teacher raters. The rating-reliability of the average score thus
derived was_then,oétimatea by computin; the average off-diagonal
inter-rater correlation and the Spearmdﬁ*Brown prophecy formula,
inalysis of the data from the Teacher Information Form (LIF)
consisted of first coding the data where possible, and categori-

zing the remainder, The ZIIF coded data was then merged with the

CRS data. Correlations with ratings were computed betwecen TIF

- gcaies—and GRS ratings, using the TIF categories to compute AOV's

11



~on the CRS. "Composite" profiles on the CRS ratings were then

plotted for "significant” TIF scale values and categories,

Findings and Conclusions ~ CRS

This study would seem to indicate a desire and need for
curriculum change in elementary social studies. On a five point
rating scale, the highest average composite rating for any gradé

level was 3.6501, In reviewing the average composite ratings

‘for all rrade levels, K~-§, according to the suggested guldeline

for retention (3.5 or above average rating) applied to individual
curriculum topics, the traditional curriculum for several crade
levels would be completely discarded, .As seen in the table
below, the composite average rating for Grades 2, 3, 4, and 6
does not meet the standard of an average rating of 3.5 or above,

Average Compesite Rating of
Curriculum Topics by Grade Level

!

r/ -
Gr%de Level Number of Topics  Average Composite Rating

; of Curriculum Topics*

Kindercarten 11 . 3,612
Crade One 17 3.582
Grade Two 15 ! 3.389
uradé'Three o 11 - 3,312
Crade Four , 11 3,344
Grade Five | 13 | 3.650
Grade Six 13 3.416

#Figures rounded off to three decimal places.
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This observation iz confirmed wheg referring to the average
ratings, topic by topic, "of the indiviéual grade levels., See
Tables 1-7 in Appendix for average rdtings of individual topics
by grade level.) Roughly, 275 to 7¢ pics would be re-
tained at any one grade level (27 3, cade level, for:
example, and 76, at fifth grade levell. The majority of the grade
levels would retain one-third to one-half of the topics pre-
sented through the traditional curriculum, as represented by
the CRS., The arreement of the raters in their ratings, according
to.éorrelation statistics, was at least 0.80 at all grade levels
with the exception of the sixth grade level, reaching a 0.89

level of agreement for the first grade level, It would appear,

therefore, that substantial curriculum change would be desirable

and possible, thus paving the way for other and more important,
appropriate and/or relevant topics which would better meet the
child's need now and in his later life.

When extracting those parts of the "typical" course of study
which participants rated sufficiently high for retention in the
elementary social studies curriculum, the following grade level
emphases may be seen,

Kindergarten ~ home and individual relationships

- correlation of acience/social studies con-
cerning natural phenomena

Grade Ono ~ citizenship/patriotism
the school~community

- geleccted holidays, cultural and/or patriotic
in nature

Grade Two ~ community sorvicea and holpers
~ cltizmonship/patriotism (throush celabratlions
or nntional holidays)
) ~ economics, illustrated by a atudy of food
~ interdependence

13



*Grade Three - American Indians
Fioneex

\ Food sources . .
\ Outstanding citizens (emphasis on citizenship and politics)
faps and globes

1

* The above was inadevertently omitted from the manuscripl.

o
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Grade Four relating home state to nation and world
(interdependence)
- different types of communities and life styles

~ study of the globe

Grade Five exploration and discovery
settlement of the New World
colonial and pioneer life
westward movement

industrial and cultural growth

contemporarv life in the U.S,

- natural rr ~ces -~ science/social studies
combine ' .on
- fundamer: a1l skills - skills emphasis

(U.S. his.. ., and geography with some evidence
of other disciplines such as economics, socio-
logy, anthropology, etc.)
Grade Six lands and people -~ Western Hemisphere
Canada and Mexico
international relationships
map/chart/graph skills

All of these topics are extremely broad as stated, and reflect
much of what can presently be found in a traditional or semi-
traditional curriculum almost anywhere in the country. However,
they could be approached and developed in a myriad of ways, either
staying close to the traditional use of history and geography as
the major social science disciplines to be developed within the
expanding horizons approach -= or by inclusion of or a shift of
emphasis to other social sciences disciplines as bases elther
within or outside of the expanding horizons scope and sequence.

It may very well be time for a complete restructuring of the
elementary social studies curriculum to a structure alony, the
lines of some of the recent global education formats =- one in
which the world is viewed as a totality with the United Statesd
beins one of many interdependent parts, vrather than being pre-

aented as the focal point to which all other countrles and cultures

15
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are related or compared, Or, it may be that curriculum chanse
can effectively be made within the expanding horizons framework,
'but with rreater emphasis at each grade level on other nations,
people, and cultures, Or, perhaps a still different structure
needs to be develored.

At any rate, if the low-rated topics presently found in
typical traditier .- iae are discarded, tiizre is con-
siderable opportunity to implement the topics suggested as highly
desirable and, in some cases "negessary" additions to the cur-
riculum would be feasible, In this manner, some improvement of
curriculum effectiveness could be made, though one must keep in
mind that curriculum is only one side of the coin, The training,
skills level/and interest of the instructor is of at least
equal importance.

Grade by er:i~, the followiny emphases might considered
as "necessary an:/or desirable" curriculum additic:s, It may be
noted that a num —r of these additions reflect a f-:iing that
some primary topice should not be explored at a lover fFrade
level, Others cross subject lines presently used, thus sus-
resting the desirability of correlation, particularly between
the science/social studies areas.

Kindergartar — Safety/Health

~ Community Helners
- Self=~concept, 'alues
- Career Education
- Life Styles
Girade Ono - Licolory
- Drug Education

~ Self~concept/Values
Family Relatlons

16



- Career Education

- Economics g
- Social Conventlons/Rules .
- Human Relations :

Grade Two - Map/Globe Skills
- HEconomics
- Ecology
- Self- concept/Value%
- Career Education
= Human Relations

Grade Three - Citizenship/Patriotism

=~ Minority Groups

- Career ducation

~ Self-concept/Values

= Current Events

= Other Cultures

- Human Relations

- Maps/Globes/Craphs

-~ Economics
Grade Four -~ 3slf-carcept/Values
~ . onomlics .

-~ < man ~elations

- =pe, lilobes

- Jirrees Events

- ~/.v-egr.:,ducatlon

-~ Cu~ _7Tate

- Thke “Lfropolltan Communlty
- U.3., Mistory

- Minerities

- Toverrinent

- Drug iducation

Girade Five - . .7a%e History
- ap/tlobe Skills
- ¢, @ofraphy

~ oreoar Bducation
- “orrent Events
~ =gy ty Cultures

- fgonoilics
- ayrnent

- _»u. i ijucation
Grade Six -~ Human “‘elations
- Currs . lvents

-~ 521{ .oncept/Values
~ Arrszioan History

Several trends woo sontinue throush at least several rrade
AN
levels appear in these - ~-osted additions, A strong emphasis on

L7




Self-concept/Values and Humaﬁ Relations, whether in a family/
neighborhood or a broader setting, i1s found at most grade levels,
Concern for upfrading children's skills in map and globe use
(even though already représented in the traditiorial curriculum
presented to tﬁe raters) is reemphasized., There also is a |
feeling that children need to be introduced to basic concepts

in disciplines and topics which have a heavy bearinguan the
quality of life today =- such as economics and ecology. Interest
in career education, newly mandated, also is strongly suggested.
Overall, these and the other suggested additiéns fall into two
| broad areas, self and others, and basic cognitive information
and’ skills,

A combination of the areas of the traditional curriculum

_ which met the retention guideline and at least some of the areas
ﬁsuggested as additions to the curriculum might well proddbe a
stronger elementary social studies curriculum,., Individual school
districts would need to make a thoughtful selection, based on

local needs/goals as well as on state and national objectives.

Findinsss Teacher Information Form (TIF)

The 1615 elementary teachers who responded to the Teacher
Information Form (TIF) represent a self-selected sample in twelve
Iowa and four southern Minnesota school systems in communities of
10,000 or above population, By crade level, the following number
of participating teachers and the percentage of the total sample
they represented weres K-178 (11.), Grade.One~269 (17..), Lrade
Two=228 (145), Grade Three=227 (14:), trade Four-247 (15 ),

Crade ¥ive-242 (154), and (irade Six-207 (13:), S?venteen people

18



did not report the grade they were presently teaching, Not all
teachers responded to all itéms. The number of "no responses"”
on individual items ranged from 29 to 417 but on oniy five qf
the items did more than 265 fail to respond,*

In reporting the percentage figures for responses to each of
the eighteen items, the percentage is based on those who did
respond to the item, and percentages add up to 100» on this basis,

The age range of the teachers in the sample was from 21-065.
years of age, the average age being 39.3 years of age., Ninety
percent of the responding elementary teachers were female, The
majority of male teachers reporting taught at the fourth, fifth
and sixth grade levels,

Only > of the teachers had less than a Bachelor's derree,
while 785 had earned a Bachelor's degree, and 215 a Master's
derree., Less than 1. of those reporting had completed a Special~
ist's or Doctor's degfree, but indication that some people were
working on advanced programs was given, The most frequent méjor
area of degree study reported was in some area of education,
Seventy-seven percent of the teachers reported educztion or ele-
mentary education as their major, Other areas reported as majors
were: gsocial sciences (955); fine arts (33); English (3.');
sciences or mathematics (1.); administration, supervision, curri-
culum (4°'); ruidance counseling, psychology (2+); and home

cconomics o industrial arts (less than 1.%),

*See Aronendix A, Tableas 8-13 contain complete information on
each of the topics discussed,
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The range of experience represented in this sample was from
oné to forty-seven years of teaching, ‘Many of the more exper-
ienced teacheprs (375) had taught at.three or more elementary
grade levels == quite»often, a notation that the individual's
experience spanned K-8 was made, An additional/llé of those
responding indicated they had taught at least one other wr-de
level in their choéen area of the elementary school (K-2, 3-4,
or 5-6), Experience in junior or senior high school, pre-school,
and adult levels was represented, but by relatively small num-
bers of teachers, 1In most of these cases, such experience was
veported by teachers now working at the fourth, fifth, or sixth
grade levels,

Fifty-eirht percent of the classrooms had enrollments of
20-25 students, with an additional 30;5 reporting enrollments of
26-30 students, Relatively few classrooms (435) had an enrollment
of less than 20 students, while =, reported classrooms of over
thirty students, DNost of the over-30 classrooms wefe reported
within a team-~teaching situation.

A solid majority of the classrooms (697) were organized
along self-contained lines, with or without some modifications
of the traditional format, An additional 12: reported an IGE-
trpe orranization, while 105> were reported as departmentalized
and 3. as semi-departmentalized, An open space/team taught or
jmdividualized organization was reported by 8. of the respondents.
Lags than one percert reported an ungraded/multi~age setting.

When teachers were asked what type of classroom organization

they preferred, 655 identified the self-contained classroonm,

290
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then suggesting some degree of modificatioh from the strictly
traditional, Twenty-nine.percent preferred the individualized/
open space/team taught/IGE-type of organization, whilz fourteern

_percent opted for a departmentalized :» semi-departme...lizea
setting, Other organizational forms mentioned (reSpéctively,
2, or less) were activity-based, ungraded~multiage, and ability-
srouped settings, A very few (lzss than 1..) suggested a self-
contained priﬁary (K~3) with a departmehtali:ed upper grades
(4-6),

The most common forms of organization of the social studies
profram itself were unit-based programs (54.), text-based pro-
grams (24%), and a combination of text and unit base (17.5). The
reméining 55 of the responses indicated a curriéulﬁm guide base,
a.combination of text and curriculum guide as a base, kit-based
programs, teacher-written programs, or individualized programs,

Teachers chose textbooks (52%) as their favorite resource
for student use more than any other type of material, An addi-
tional 145 preferred the children use library/audio-visual/media
center.resourées heavily as their main source of information,
while 53‘reported a heavy use of commercial kits (mostly reported
at Kindergarten or early primary levels)., Fourteen percent of
the respondents indicated they had no special or favorite resource
for child's use and/or used no text, A wide variety of resources
accounted for the remaining 15, of the responses, .See ippendix A),

The choice of suppl:mentary material refularly used in the

classroom indicated heavy use ot renecral library/media center
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“materials such as trade ' ~'"~, marsazines, pic re sets, films,

- filmstrips, newspaper., . =~ items found . ‘st materials

centers in elementary schools ioday -- by 92. of the responding
teachers., Another 3,» said they focused on the use of résoufce
ﬁeople and other community resources, although they.also made
consistent use of media center materials,

Thirty~eight percent of the teachers surveyed indicated
t@eir formal backgqpund in social studies was limited to re-
quired courses and/or the methods-course required for their de-
gree, while 15 reported having taken college courses in a variety
of social science disciplines (some of which may have reflected
requirements), However, 7., reported a major or minor earned in
some arca of the social sciences, Others reported work on local
district curriculum committees, daily livinﬁ, travel, self-
teachins, workshops, inservice, interest, living dr working in
another country, and a variety of job experiences =-- all in small
percentages, Thougﬁ not recorded, as the intent of the question
was to determine formal background, a large number of teachers
cited teaching this subject area over a number of years as a
significant part of their background, Only 45 regarded themselves
as having little or no backgroumd in socizl =tudies.

By far, the freatest number of teachers (505) cited short-
term workshops, seminars, institutes, and inservice days as their
latest inservice training in social studies or social studies~
related areas, Fifteen percent had taken one or more praduate
or undergraduate social science courses in the five years pre-

ceding the study, Twenty-nine percent indicated they considered
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teviny

. . their participation in a pilot program in social studies as in=-
"service training. Since they did not describe what type of
pilot program, it is not possible to determine if these were
actual experimental programs, per.se, or the first year of working
with a new text se}ies or other materials, for example,

“When considering the single factor tea@hgrs felt most strongly

A 7

influenced what social étudies topics were féught at their grade
level, 403 of those responding indicated the child's interest,
needs, background, and ability,.and "what will help the child to
live:in todayt*s society" to be most influentialf Twenty-one
percent indicated they felt the local curriculum guide and/or
curriculum committee to be of~éreatest influence.

Most elementary teachers appear to carry heavy teaching
loads, Fifty-four percent teach all academic areas plus having
responsibility for one or more of the following: art, music,
and physical education. Fifteen perdent_carry all academic areas,
but no art, music, or physical education, An additional eleven
percent carry four academic areas besides social studies, with
another 5% carrying this load with some degree of responsibility
for art. and/or music, ahd/or physical education, Therefore,

85. of the participating teachers have almost total responsibility
for implementing all or most all of the areas of the curriculum,
The remaining 155 of those reporting range from a very few (5
people) who teach pnly social studies, through responsibility

for abouz one-half of the subject areas in the elémentary school

for their grade level,
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1. The averasce age and range of experience of the teachers
in the sample sugéests a relatively high level of experienced
teachers in our elementary schools; Three hundred eighty-nine
(26.5) of the teachers who responded to this item had 5 ér less
years of experience, 324 (215) had 6-10 years of experience,
234 (14) reported 11-15 years of experience, and 639 (38%) re-
ported over 15 years of teaching experience, Of'thét 387, 148 (5.5)
reported 30 or more years of exﬁéfience. These figures suggest
a good balance of age/eXperience'from beginning through middle
through high levels of experience in our elementary schools,
Roughly one~-fourth of the teachers could be classified as rela-
tively inexperiences (263), while 365 (6-15 years of experience)
hight be élassified as in the middle of their teaching careers,
and\éS) as highly-experienced personnel, At least 59,; of the
respondents had taurht at least one other grade level other than
the one they were presently teaching,

2, Theée elementary teachers represent a desirable level
of trained teachers. MNany of the 78% with an earned Bachelor's
degree indicated hours beyond the Bachelér's. A similar, though
somewhat fewer in number were’%epresented,‘situation existed with
those who had completed Haster's degrees. In reviewing declared
majors and minors, it was found that 97 were trained directly
for elementary teaching. Forty-one percent of the teachers had
either majors or minors in social studies, It would appear that
the schools have access to people with cxpertise in various social
science areas via their existing faculty, which could be tapped to

assist others with less backpround,
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3. The self-contained classroom, or modifications
thereof, remains the most common form of organization with 69.
reporting that as the organization in which they worked, and
55 choosing it as their preference in classroom organization, .
However, there appears to be é desire on the part of many teacheré
for more open space/team taught classrooms, While only 8i: of
the respondents reported working in such a setting, 29%5 indicated
this format as their preference in organization, There appears
to be little desire for additional departmentalized settings, as
13’ reported working in this format and 14, indicated it as their
preferred form of organization., It would seem that it would be
quite possible for schools to offer a variety of classroom organ-
ization within their systems and to staff these classrooms with
teachers who prefer these particular forms of organization -- an
action which might well be of definite value to both teachers and
students,

l,, lost social studies programs (95.) were organized around
units (563), a text or texts (24)), or a combination of unit and
text (17:), ith only 21.» indicating the local curriculum, and
40, noting the child's interest, needs, ability, and baclky;round
to be the crucial factor, there would seem to be a need for
strengthening the local curriculum fuide, Textbooks were {ener-
ally favored (by 52!) as the favorite resource;for a child's use,
Wwhile the textbook, next to the teacher, may wéll be the most
valuable sinfle resource in the classroom on an overall basis, it
would seem that text:\may pe "exerting undue ihfluence", actually

beine the major basis for the curriculum in many cases, Lven a
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very ~ood text caﬁnot meet the majority of %he child's needs;
and units, without beins placed within the framework of curri-
culunm, puidelines desisned to meet local needs, are unlikely (1)
to provide a cohesive program with adequate internal progression
or (2) to ensure that basic generalizations are adequately
developed on alongitudinal basis,

5. ‘lhile te.chers, overall, appear to make éodd use of
what micht be designated “"common resources", there is g%latively
little indicétion that teacher-generated materiéls are widely
used, or that the resourceéwwhich every community contains are
broucht to bear upon the development of the social studies curri=s
culum, ith the present and ever-growing emphasis on career
education, more and better use of the community would seem
desirable, |

6, Regular use of supplementary material is widely made 1in
the classroom, but again reflects the reliance of teachers on
the school's media center., Ilany of the newer forms"of supple=
mentary material are unused =-- whether from lack of time to pre-
pare énd use them, unfamiliarity with or lack of knowledge of
them, or inability to obtain them is not known,

’ 7. Thourh teachers are involved in inservice training, much
of it appears to be of a type which affords minor help in effec-
tively implementing the social studies curriculum in the class-
room, Courses do bulld needed background, and workshops on ﬁhe
correct use of the text series do assist the teacher, and such
things as trav:l and reading do allow teachers to bring items of

added interest into the classroom, All of these are beneficial,
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However, these items, as reported, appear spolty and unfocused,
There does not appear to be any clear-cut effort, thrust, or
focus by which elementary téachers are beins assisted and/or
renuired to uppsrade their effectiveness as social studies in-
structors, This would seem‘to be both an area of need and an
area in which organized inservice, focused on effective imple-
mentation of various areas of the social studies curriculum, 1is
needed,

8. The teaching load »f elementary teachers is very heavy--
one reason perhaps, why many of the desirable approaches ( such
as fuller use of the community and new materials) is not as
widely used as it could be, Iuch of what makes the investiﬁation
and solutions of social studies problems by students effective
requires extensive preparation by the teacher, With such heavy
loads, which inelude widely diversified subject areas (each of
which requires its ovm type of preparation), it is likely that
nost teachers have neither the time nor the energy to adequately .
pgepare'without slishting éome area, If, in addition, the teacher
hasdffftle, or only a moderate background and/or interest in
social stﬁdies, the program is likely to fall short orf fully
meeting its educational goals,

Recommendations (CRS and TIF)

To imorove the implementation of the social studies curri-
culum in the classroom, the following misht be both riecessary and
desirable.

1, Each school system should develop a strong curriculum
needs, etc, of the lncal students, as well as jeneral state and

national gfoals, 27




2., Materials of a variety of types should be available,
These materials, including texts, should be chosen on the basis™
of their value in assisting; the implementation of the local
curriculum,

3, Teachers should have on-going inservice training, per-
"haps on a "turn” basis with other subject areas, which focuses
on their weaknesses and/or the skills most impértant in imple-~
menting the local curriculum, If the school does not wish to
develop such a locallﬁfbgram; teachers should be required/urged
fo regularly show evidence of strengthening their weaknesses,
efc. in social studies areas through other means -- the workshOps,
seminars, institutes, college courses, etc. mentioned by many --
but in a planned rather than a hit-or-miss fashion,

L4, Curriculae should be continuously revised to meet
current needs b;sed on input.by teachers, students, and parents,

5, Teachers with special expertise should be used to help
others with a lesser degree of expertise--not necessarily through
departmentalization, An effort should be made to upgrade each
teacher's effectiveness in social studies because it correlates
so closely with other subject areas.

6., Time should be provided during the regular school day for
planning and preparation, This time should be of sufficient fre-
quency and length to allow real progress to be made -- and should
not be ét the end 6f tﬂé'SChool day. r

7, Classes appear to be, for the most part, 6f reasonable
size., However, with the heavy demands on teacher time, assistance

in the classroom by qualified individuals could be of great help to

the teacher, 28
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IABLE |

KINDERGA -~ : - 77 "CAL COURSE OF STUL
iiean Rating of topic slze.r ity of Ratings, Num:..r of faters
Topics | # of Raters Mean Rating*
fi. Meaning of holiday=s 179 3.8045
‘2. Role of home and F=: - ‘ 178 b, hhgl
3, Characteristics of . ~e zn family 177 b,1751
41 Location of home a. 3CYmoL 175 - 3,6743
5. Diagr;m of home and rhewl % 125,3 2,6243 -
6. Relationship betwee hcm;vand'school 172. 3.9070
7. Relationship of ind viial to T |
the group 177 : L, 294
8. Children in other lands 178 2.8876
9. Why things change 176 . 3.1875
10, Where things come freno 176 ‘ 3.3523
11. How things change 176 ) 3,2386
Viean rating of all topics 1ﬂ:'" : 3.612

Total number of raters ir szmzle: for
this level

Spearman-Brown average interitem relia-
bility estimate for the mean rating of

all items 0.85

%A mean rating of 3.5 or above is suggfsted for retention of
topic in the curriculum for the grade 1evq§{athe lowest rating
possible was 1 and the highest possible wé§2§. -
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TABLE 2
) - GRADZ ONE ~ TYPICAL COURSE OF STUDY

liean rating of Topics, Reliability of Ratings, Number — Zater:
Topic A # 6Em§étgfs Mez=1 ating*
_ 1. Citizenship I 263 . 3118.
2, Nei:;hborhooc helvers 7 260 CLA115
3. Our American heritage 259 . 1938
L, Holidays . : 174 %, 5391
5. Christmas 258 .3062
6. Nother's Day 258 L4341
7. Lincoln's Birthday 259 25332
8. St., Valentine's Day 258 3.3876
9. Halloween : 259 3.3591
10. Thanksgiving - 259 3.9653
11, Father's Day | 242 3.3430
12. Washington's Birthday 258 7 3.6085
13, Hannukkah 246 3,2927
14, DMake and read a simple
neighborhood map _ 259 3.4363
15, School-community 261 3.,9157
16, Homes in other lands 259 3,15864
17, Farm and zoo ‘ ' 260 3, 4000
Mean rating of all topics , 3,552
Total number of raters in sample for
this level ‘ 265
VSpeérman-Brown average interitem relia-
bility estimate for the mean rating of all items 0.8¢

#*A mean rating of 3.5 or above is suggested for retention o=
topic in the curriculum for the grade level; the lowest rating
possible was 1 and the highest possible was 5.
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TAZ TR
RADE TWO - TYPIC:T, COURSL 0F STUDY
llean Rz in >f Topics, Reliabil! vy of Rztings, Number of R:iters

Topic “fF o7 Raters Mean 7 T_ng¥®

——— =~ 17 Communit - ser—ices and helper:'ﬁ’” 227 3.,8=5"
2. Holidays =nd Zastivals . 168 2.4107
3. East=r 197 3,0812
4, Passcver 189 | 2.5820
5. Christmas é 199 3,3317

6. Hannukkah ‘; 195 2.8564
7. Patriotic celebrations % - 220 3,7527
8. Our food 178 3,676
9, Dairy and Eakery 209 3.4258
10, Garc=n and Greenhouse ' 210 3.2000
~1, Markets and Stores 211 3.3697
12, Shelter 223 3.2377
13, Families around the world 220 3,4955
14, Communities in other lands 227 3.3524
15. Interdependence of people 223 4.1480

iiean rating oZ all topics ‘ 3.389

Total number of raters iz :zmp15 for
this level 232

Spearman-Brown avarage interitem r=lia-
bility estima®=z for thz mean —=ting of
all items 0.3%5

#A mean Tating of 3.5 or above is suzgested for retention
of topic in the curriculum for the grade level; the lowest rating
- possible was 1 and the highest possible was 5.
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PABIZ 4
‘RADY THREZE - TYPICAL JOURSE OF STUDY

Yean Rz ‘ing o —ur.cs, Reliability of Ratings, Number of Raters

Topi # of Raters Mean Rating?
1. Community := —=rs 220 2,6545

2, Histcry anit cevelopment of
' local commixi Ty 222 ¢ 3.2748
¢ 3 American Iadizns and rpiloneers 222 3,6532
A L, Shelters of arimals and people 223 2,9327
5. Transportation today and yesterday 223 3.1031
€. Sources of our food 22L 3.5179
7. Sources of our zlothing 222 3.2162
8, Shelter 220 3.1364
9. Some zZreat Americans 223 2., 6143
10, Holidays wmd folk c=stoms 221 3.1991
11. Flat mez= and the (—obe 226 CL,1239
liean ratins of all topics ' 3.3115

Total number af raters In saz—pl= for
this Zxwed 230

Spearmen~Brywr Tverage int=ritem relia-
biTity ezwimats for the mean rating of all items .80

#=A mean r——mg of 3.5 or zbove is suggested for retention of
topic in the cu—riculum fo~ the frzde level; the lowest rating
poszible was 1 3md the highert poz=ible was 5. ‘

a
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) TABLLE -

GRADE FOUR - TYPICA- COURSE Of STUDY

iie an Ratings of Topics, Reliabil>t: of Ratings, Number of Raters

Topics # of Raters Mean Rating*

1, History and dev=lopment & 7%
the local state .250 3,1600

2. lelationcship of the state to =ne
the regicn, the nation, and
the worlc 249 3.6225

3. Geozraphiz or climatic regioms

of the world L8 3,3943
4, Lands of four seasons zZ36 3.1356
5, Hot, dry desert lands zL2 3,1405
6, Cold lands 2i2 3.,1198
7. Hot lands 240 3.0833
. 1ild lands 23¢@ 3,0586
9, [Hountainous _ands 240 ~,.1000
10, Types of community life 2Lk - 3.6L75
11. Uses of the slobe 249 4.3213
llean rating of =11 Sozicy 3.3439
Total number of raters =n sampie for N
this level 252
Spearman-Brown average interitem relia~
bility estimzte for the mean rating of
all items 0,86

%A mean ratins »f 3.5 or above is suggested for Tetintion of
topic in the curriculum for the frade level; the lowsst possible

.

rating was 1 and Tho highest possible was 5.
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TABLE (,
(-RADE FIVE - TYPICAL COURSE OF STUDY

Mean Ratings of Topics, Relinbility of Ratings, MNumber of Raters

Topics # oI "aters  Mean Rating¥
1. ZExploration and Discoverr 239 3.6234
24 Esﬁéblishment of settlements in _ o
the New World 39 3.6736
3. Colonial life in Americz= 240 3.5792
4, Pioneer life in America 40 2.5333
5. Westward movement 77 3.7215
6. Industrial and cultural zrcwth Z36 2.8295
7. Life in the United States and
its possessions today 237 +,0549
8. Cur presidents and famous psorla 36 3,280
9. Matural resourcess of the T-iited :
States 237 ~,1603
10, Ceography of the United 7. i=s 718 +,2395
11. Relationship of the United Ztztes
with Canada zZ=5 A 2. 75447
12, Comparative cultures of Camzda 232 SR Y,
13, Fundamental map skills 277 I, 5485
Mean rating of all topics : 316501‘

Total number of raters in smmple for
this level 241

Spearman-Brown average interitem relia—
bility estimate for the mean rating of
all items 0,82

*A mean rating of 3.5 or above is sugrerted for wetention of
topic in the curriculum for the grade “eve.; the lowest possible
rating was 1 and the highezt possible +=zo -,
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TARLE 7
GRADE SIX - TYPICAL COURSE OF STUDY

llean Rating of Topics, Reliability of Ratings, Number of Raters

Topics # of Raters Mean Rating¥®

1. Lands and peoples of the

Western Hemisphere 207 3.58L45
2. Cénada and liexico 208 3.6058
3, Our neighbors in Central America
anc the West Indies 208 : 3.3029
lt, Our neighbors in South America 210 3.3000
5., Australasia SRR 199 2.4623
6. Relationships between nations 205 3.9854
7. Unite:z Nations 201 3.2239
€. Transrortation and Communication 202 3.5891
9, “‘orld trade 206 3, 3689
10, . Zurasia and Africa 207 2.9117
11. iiap reading skills ’ 212 54,5330
12, Reading charts and graphs 210 4, 4762
13, "School camping (opticnal) 164 2.0488
Mean rating of all topics 3.4157

Total number of raters in sample for ,
this level 216

Spearman-Brown average interitem relia-
bility estiwr=te for the mean rating of
all items _ 0,68

#*A mean rating of 3.5 or above is suggested for retention of
topic in the curriculum for the grade level; lowest possible rating
was 1 and highest possible was 5.
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T42LES
CEERAL BACKGROUKD OF PARTICIPATING TEACHERS

L rerage age is recorded abo

Aruitoxt provided by Eric

ve,

(rade Level )
K 1 23 b1 s 6 | ¢i.

s TRy AR AR IR NN RE AT AR
£X |
5Fema]_e 178 | 1001 260199 | 227 199 | 223 |98 229 |9k | 168160 1127 h1 |1431190.
Wale ’ o ' 1 1 o1l sl 2l Ak | 6| 4820 80139.) 152{10
No Response T U 10 2l sl 2yl ol g2l 9k 3212
{GHEST DEGREZ CONPLETED
Bachelor's 160 | B61 214 811184 79 1183 81 1192 179 | 16569 | 145 |68 11232178
iaster's . 23 113 | 481181 43110 Lo 11871 48 [20 | 7029 | 667131 | 338]2
Specialist's S| 1ol 213110 710
Doctor's _ ' L]0 110
Agsociate's o o1 2l 1ol 1po0f-2ll g1
lip_Response o ¢ [y [ 1 el bi2] bl2] 817 d 1] b 21 2912
pAJOR AREA- IN DEGREE PROCRAM <
Wucation. Slementary Sducation | 147 | 88| 2161 83174 177 1160 |80 1183 175 162 68 | 145 | 69 [1206 |77
Social Sciences o 8 | o0 8/ 18] 81188187 | 3214 28 113 14219
Fing Arts VT 2] b 2] g3 sl [asl6] qb 311 043
Enclish N L ol 2l o W[ B[R] €3] A3 7]3 4713

. Sciences & Wathematics 2 ol 1] 110 2] 1) 5172 311 7131 2211
idministration, Supervision,

- Curriculun o 10 ol gl 13l 6l b o) bleol 1okl 65
Guidance, Counsellng,Psycjl_qlo_gv ] o sl 2] 20113 | 1] 9]°2 0910 7131 3212
Home Economics, Industrlal Arts | 1 1 110l 211t 311 7.0
No Response - 9 ¢ 2] 703l s. 2] 9rbl B2 5)¢ bt 3
N0 AREA IN DEGREE PROGRAN,

Sducation, Elementary Bducation| 22 | 171 38117 1161 181100 25113 | 2713 2b |1k 182114
Social Sciences 0 | 25| sol okl gbl37 | 65]35) 70 |36.] 7938 | 6L 36 | 427133
Fine Arts 10 | 23] bh[ 20 o114 | b |2 37119 | 27 191 161 9 | 222017
“Fnglish oy | 18] 35/ 141 19l 29 (1s] 33017 2213l b 14| 203116
Sciences & Mathematics - 13 100 26[12] 11 615 8115181 3ISL 25 14 | 136]11
dninistration, Supervision,

Curriculum 11 10 211 Lol 2171 711
Psycholo}_y,uuldancelCoun'Selln:: 3 ol 10l 61 91 5110 9 6| 3 730 b2 s1b
3uginess 1ol 1l ‘ ] 211 811

- _Physical Education 3N R 1 ™ I s 10 120 71 3713
.Hgme Toonomics, Industrizl Arts | 2| 2| 2l 1] 31 1) 2} 1 211 o] bp2f 161
No Rssponse - - 181 % Wl 22] 8133 Mhlob| 57129 | 3215) 390221 329 25
IGE (Average in Years)¥ M1‘58 76,58 40,98 40,07 | 40,60 | 40,02 37.7H| 39, 90

d e range ran from 21~67 throughout the sample, See text for deseription(s),
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TABLE?
TEACKING EXPERIENCE OF FARTICIPATING TEZACHERS

| Grade Level S
X 2 3 } 61 ¢
T o F | [ F T L d e [l [ dle 4§ al #10
GMDE LEVEL(S) PREVIOUSLY TAUGHT
Kinderparten ' 6303% | 22| 91211 N, 410 2] 6
Grade One b 50 (20026 (120 6 (3 [ ]2 {1 07 213 7
Grade Two L2 7T 12 h0 (1723 10 | 52 19, 7
Grade Three 21 6 232 k(29 13 [I8T6 T2 11 311] 8] 6
Grade Four T 13| 1|16 [7 (3816 161 7] 42| 80 §
Grade Five | T 01110031 (1]6 29013 ]2713) i 5
urade 91X ] TT0 1004 (187 8130 4 89} 4
Primary Level, it=2 A2 33 T2 | g3 (412 1110 A
Intermediate Level, 3-b IR A ENABEE R A T
Dover tlementary, 5-6 1] 211 2 11 (1576 118" 811810l 361 b
%oross Levels, J or 1ess ~rades | 23] 12 | 40 [ 16 (47 |21 [0 18 [M 18 55 i 2h | 46 (221201 ' 19,
Across Levels, & or more frades | 21| 12 | 36 |15 (38 117 (82 19 [96 (24 [4o 21 | 29 11h]273] 18
o xperience at another level | o] 1| S| 2[5 2[5 12 [ 3{1 12 1| & |h]j30l 2
Substitute Work, One or kore | !
Orades 20110 2101 | 1 [0 1119 1 61 0
Middle School (5-0 or (=9) 7ol | [z2[rT1lol2 1l 2/3 81
Tlementary Plus Hich School 1 50 3 11 1 418 | 4111 18 117 17, 127 25 121106 L 9
High School # idult Levels only 3 b O T R O A2 1 A P
Elementary Plus Pre-School | b2l 631 51 0
Junior High Only ! . | 110 [2]1 :L 0ol 1
Junior-Senior Hirh School Ll k T(o0fY]0o J1 01 2: 1] 6/ 0
Pre-school | ] ‘ A, » 1.0
Collere Level | | 1110 " 1.0
Slenentary, Junior-Senior #igh o . i
School and College o1 1 10 12 0 bl 0.
N0 3eSpoNnse AL S S N 0 RN I Y T i A A A [ N
(IARS OF ZXPERIZNCE f L ‘
Range . 1=Ll LT A 0 5 1
Averare 15,04 13,801 1638 | 1b1s ) 1600 (13,88 L1281 | b2
To_Response AL 31 stalv ool P31 1] 213]29l™
4
41
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TARLE

FATERIALS USED IN THE CLASSROOK

EKC | -

Aruitoxt provided by Eic:

Al
Hlggmes

irade Level —
k 2 ] ! ; .
W[ F g [ F (a4 sl L4 [h g ] o] 0
(\VORITE RESOURCE FOR
(ATLDREN'S USE ;
~ liedia Center Resources 19016] 37 118 052: (18] 25 (b {1s | 8 11619 127 181071 LI
Community r{esourceg/unvn*onment L3 5| 2.3 2[5 31513 3] 251 2
Teacher-nade haterlals T s BTG T (67 [ hls 332211 o3
Tommercial ¥11s T8 18 [ 910 | 6 syl 2p L1 s7Ls
Tesearch/oesource materials T 1 2] 115 |3l bl 2inlblols sl 3l Bi3
Correlated Filmstrips, dWork |
haterials vlor 2 byl k22l 198 651 104 -1
Text or Texts TETI1] 9% | 45 [91 (45165 [ 53113 163 199 66 120 11361652
T Special Favorite 191161 3% | 1518 (10723 [13/26 [1h | 28113 165 | 14
Tdea ook (childeraft) 110 2 |1 -
The Teacher 1101211 110
‘nitexts | 2121 21 0 20 11321111 10 11
"aterial Developed by Distriet 1121100 3 | 111 |7 b 3] 2 ' b | 2
FACCS ol L 1|1l 3o
Yo Response 70750 0 [ 29 (97 (33043 130166 [35 [60[31 62 L4O1M7 138
SUPPLENENTARY IATERIAL |
REGULARLY USED -
tedla Center Resources 1541921 236 | 93 1109 191 | a02 gL 213 | 921 208 92170 .93 1389 92
Farents ag 3esources ., | IR D O O A I gl 0
Jesource People & Community AEINE RIS A g 2 3l 2l 013
Commercial Kits — ~ g 311 1p0) 21 b ol 2 1. 32l 20p 1
haterial Produced by Chlldren 1 2 1 &l 20 1] 21 1 Y 2. bl oy 190 1
lrt/Drama 1100 311 10l 2 1 51 0
vedia Resources fron ABA 1110 2 11 101 W)
Toachar=iade Tteng 211 ~S 11 3 1 3. 1" 1 0, 1 1] 1
_Text/iulti=texts . | L RETEIN
Unitexts L | .
Ho_Response TS T [ 5 B8l 0, bl A, 9 1y 7 a7
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CLASSRO0L. QRCANIZATION

T

ASL

ol

: \ Grade Level
[ 1% 2 7 1 | 5 ~
| F1a T F [ 9kf 40 Al al a0l g gl 1 ol §1 4
fRESENT FORI. OF CLASSROCH " *
ORGANIZATION 'g' ‘ |

 Self-contained 161] 90| 206 |78 179 79| 1671 74| 15 631 203 | Wb | 83 | b0 |1054) 67-
Ungraded /liul tiage 110 21 LI 0 1) 0] 5] 04
Departmentalized 2T 11 21l R 20 313] %2122 641 31| 155010
Semi-departmentalized 1ol 42 6l 30 & 3 Ll 51131 61 W3
Open Space/Tean Faught B ol 250l 100 &0 "1 5] 13 5[ 191 8113 ] 6| 95| 6
Self-contained/Tean Tausht Y11 1100 17001 10l 311 0l 1
Team ‘Taught 10 1] 30710 sb2p 2] 1| g2y 100 b 6] 31 320 2
ICE or Other Special Program 80 BT 231 9] 23[10] 32[1h] 3L13) 36:15 129 4| 182112
Self-contained/Open Space Settig 4] 2 110 3 5] Q-
No Tesponse 20 11 2111 6131 50 2 o 4 4121 71 31 381 2
LLASS SIZE : ‘ ' g
Under 20 Students W 6 13 s 136 1 s 1004 6131 3 1l fpl b
20-25 Students T05] 511178 160 160 171 | 126 %8| 129155 | 108 |4 | 89 | b | 895] 5@
-~ 76-30 Students G128 52 (20 ‘W3 1301 63291 7431 87037 [91 | 45 bsai 30’
Over 30 Students 2 BT 16 [ 60 [ 4] 18] 8] 23)100 3214 1191 91 128] B
No Response ol 62l 63 Wl ostlel 7l B3| 7] 6Bl A4
FORE P CLASSROON ORGANIZATION . g
3EFSRYED I ! o ,%
Self-contained i110] 77 |14 (62408 (64| 99 151 [118]56 | 78 199 |61 | 35 | 7341 55"
Individualized/Open Space, | : | f:
IGE Type ' | 23116 46 (20| =43 |22 | 52127 18/18 | 37 |18 |42 | 24 | 281 (2]:
Departméntalized T 10 1] B3 W[ A 1] 61 315 55127 155 (320172013
Activity-3ased. 311l 631 4l 2 MRl 713 1] 1 250 2
Tean Taught sl LT o6 ] g 4] 2hl12] 16 8] 20010 | 8] 511061 8
Ungraded/Nultiage C1 1 rqop 11y 11 110 3.0
Seni-departmentalized S 2 L] 3fe] 217 2] 11 2] 11 U1
Self-contalned Frimary and De- | | |
partmentalized Upper Grades | 1] 1] 21 1] 1 b1 0
Ability Grouped LI To0 241 S0 27113 el 101
No Response T B2 1 35 gl 32 [16] 35]18 h2[20 | 39 (19 | Ak | 26 | 265120
TABLE |l Continued on next page, -7
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TARLE/l (Continuad)

CLASSROON ORGANIZATION

(rade Level '

2 g 6 C_
FERANIFINIRANFEEIE: G Lol 4 1 n 416
11PE OF SOCIAL STUDIES PROGRAN IN :

TACHER'S (LASSROQH _
Unit-based Wy | g | 15el0 118 g2 | o9 (W12 50 [ui0 by 09147 809 -
Curriculun Guide-based 51 3] 110 110 | - 710
Text-baged 0T 61 59023 161127 |57 2% 69 28 | 60261 41261370 o
Combination, Text & Curriculum |
Tuide 21 31 11 0] 6 ‘Oﬂ
Combination, Text % Units o 51 31 13 (19 | 5% [2%] ML 17 12 (181 39119 1261 | 171
kit-hased 1] 1 201 110 L] 0f
Fulti-nedia baged L 1] 31 711 T3 703022 1f
Taacher=iritten Progran 2101 ol 1 110 211 AR e
Tndividualized 21 o] 1] 0 11 0] 51 &
Yol Teaching social Studies | o - i§
- mhig Year-Deverimantalized p 1o 3]l 73 L3l 91 4] 30 i
o Jesponse LT o 9 2 Sl Al 113 & L7 3613 4| 33
{RACSTNG RESPONSIZILITIES | |
BEYCHD SCCIAL STUZIES ! :
Mwo-thirds or mors of the L '
Subject Areas 168 | 89 . o3| 95205 |92 | 211196 | 202 8 172175 129 |63 11319 85
One-third to Mwo-thirds of the | - |
Suhject reas 0| 6 4 Ma7i7y 10 B 36013 | 471200 53 26.| 18113
Less than (ne-third of the : 1o -
Supject Areas ol 2 1 0 110}] 0 of 9l 3|14 219 bl 2
No esponse | 101 6. 713 9kl 9 T 5 110 12 6] 69 0
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DIACHERS RORGAL SOCIAL STUZIES BACKGROUXD ARG THSERVICE TRAINING

TA3LE 2

| , Crade .Lﬁ;(elm.. e
TACKER'S FORKAL SOCIAL X 2 3 4 b ﬁl_ :
SUDIES 3ACKEROLID T T e L el e LA
Yequired Collere Courses
for Defree 72| 55| 109] 50| 78 by |88 | b7 99030139420 37 |23 41| 38
Gourses, Undergraduate or irad= " '
uate in Social Science Discilires, 17 | 1] 16 70 20011 127 |14 8502 43|22 | 28 [ 1311961 15
Courses Plus Local Work for |
Digtrict ¢ 51 9l b2l 718 b9l b1 9] 51 51 3 56| b
o o Aves in 2 Social Sciencd 12| 91 131 6] 17110 6 | B 28 10| 371191 27 |19, 1500 12,
Tiajor in a Social Sclence T 1 ¢ 2] 50319 | 31l 6115 81 22 1131 68 &
Local Work for District 2| 2 slo20 6/ 31 2 13332l 201 72,
Daily Living 1l 312l T 1] 2110 9l %
Self~taught =gl 2| 9l k| 6/ 318 |4 51 3 8| | 81 5] b b
Travel —s T4 g7 k9 | 51 91 §/100 9] &5 bo b
Tittle or no Backeround 55l 19 9 i b1 3 | 2 W o0 8] W1 3 1 21 50l &
Courses/Travel/Living in d I
Various Areas 1 2] 100,50 4 2089 5[ 151 Bl100 5l.12. 4 7103} 5.
Courses/Travel /lobs in other s | W1l 2 v | ool ol al b2y sl 39) L
orkshoos 21 2 L1 6t 31l b
Tollere Courses 4 Jorkshous T3 ) 5] 6 3| 1 11 gl bzl 1] 30 .3
Tnservice Training P 1] ] 1 0l 3 21 ' 101 71
Fersonal Interest 11 1 ol 11 1] 2 o 1 11 o2 b9 b
Living in another Country 1] 0 . n 10
_io_Response o Iten* 8136 | W5 20 ] 55[ 31 (M | 22 BT B 25 ] 53 133|303 .
~[ATEST INSERVIGE T SOCIAL STUDIES . |
[\.Wbrkshops/Seminars/Institutes |27 | 81 23| 32| 20 b | 26| bo ! 26| bs| 25| Wb |27 | 2% 25
“Tratuate or Undergraduate Courses | | | ;
within vast § years 13010 22| 11] 27)17 |26 |15 2F 160 300 16| 33 | 20179 1.
traduate or Undersraduate Gourses . -
Cver § Vears Aro 3 o] o b s 36 35 3l ool 1] 6| k]33
School Visitation 2l 2 1 1 30
Inservice Jays % 50| %[ L[ & T [ 25 W[ 25 Ml 2] 27 1] 398] 25
Tommittee aork for District §r 3 o & 2| A T3 o Bl 3] 312 28] 2
Travel &/or Self-gtudy o) 1] 1 71 2 1 60
Conventions 1] 1 1 1 1] 1] 211 50
Participation in Pilot Brogram | 27 o1 71| W 503 [ 91 | 28| 52 271 50] 27 ] 48 [ 291349 29
None Recently \ 1 1 o 2 A 111l 9 1
Kl 3esponge Al o] sl oo [ mibh 15 | 28] 6013 2l 2] 53 [33lb0ol 33

¥ common answer indicated rany teachers felt that teaching the

~art of the background,
FERICiestion, the purpose

Aruitoxt provided by Eric

40 -

Though this 1s 2 valid answer, in ¢
of which was to deternine "formal"

eneral, it
backeround,

social studies program was a minor
does not respond to the infent of
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TABLE 13

o PACTORS INFRLUENCING CURRICULUL. SELECTION .
' Grade Level ' K
- s L] 4 ; G
ACTORS HOST DFLCRNTIAL IV T R Lo T F 1F [ F ] Al F I B AT F L L gl g
PSTERNINING TOFICS TAUGHT ' T
Children's Interests/leeds/ | ,‘
~ Dackzround/Ability UL 8L I3k ok | ho| 63] 3163 | 32. .99 28139 |19 140 | 22439032
“Gurriculum Guide/Comnittee 25 117 | 95 | 18] 551 27 |81 12T | sif 24| %7 [ 29737 | 21.]290] 21 -
Teacher Preference/kbility T U] 61 100 sl T7[ 1] {13 [ 618 110] 86 6
Text & Available Fesources T 1] &1 31 5 210 st 1] sl 7( 3016 3|43
Conmunity &/or envivomnent | 5 [ 312 [ 5] A 371 1] 4 2] 1] 0 7] 2
laterials Available VLT I0 ] BT 70300 T{wdl %170 309 51500 4%
Text/Curriculun Suide YPrl BT 20 630y el a3 2130 2.
Tovies Helpful in Living | ‘
in Doday's ‘orld 0 161 2| ol 120 6124 [ 71 19 9l2 |11 (12| 7]109] 8"
Current Events P Polro bl oo Wlis U8 70 3T 7170 82) 6
. Government Sody 11 1 011 1] 310
Waterials Required to be Used 71 7 513] 5 7Ty 3738 3
Don't fnow ¥, 2 11 L2 (3 2] 2 1] 2( L[ 3] 2[ 1611
None ‘ A I I O 0 O N 2 B
Text . 11 0 21 11 300
Steff Decisions Loyl | 61 14 7015 18 2010000 9151 81951 7
Fatriotism V0 20 Y (3 {20 3 1110, 5|1 3(]¢2/1
Classroom Orranization | - 1 |1 8l b3 2] 12] 1.
Iine , L1l 0
Availability of Resource Feoplel 1 1 1) § [ 2 1 1] G S 2 I I 1 B
Cooveration within School . 1 11 1] 0
Class Composition | 1] 90 ' B
Relationship Anong Home, Family
School byl ol o112l 6
Values 2 11 14 10 310
Ho esponse 30 120 20 [12] 200 1431 J164 1 19] 39119 136 1 21 236117
fOTAL NUNBER OF.PARTICIPANTS 180 265 232 230 252 241 216 1615
5( | 5

'EC

Full Tt Provided by ERIC.



TABLE /¢

SUGCESTED ADDITIONS TO THE CURRICULUM FOR KINDERGARTEN

.. Addition  # Suggesting  Addition ¥ Suggesting

Birthdays 2 School Helpers 3
Seasons g Economics 2
Calendar 2 Minority Cultures 3
Yome/Family 3 American Heritage 1
- Circus 5 Non-verbal Communication 2
. Farm 2 Characteristics of Schools 1
“Safety/Health 7 Roles in Society/Life
Community Helpers 29 Styles . 6
Hirht/Day 1 Human Relations 3
Weather 2 Ecology 2
Food/Jater 1 Animals 1
Foreisn Languare 1 Futurism 1
iap Skills 3 Development of Writing 1
Indians by Social Skills - 1
Scandinavian Countries L2 Geography.... . semnse @
Self~concept/Feelings 18 Introduction to re11v1ons
Learning to make Choices 1 and holidays 1
Transportation ly The Senses 2
Values b Conservation 1
Other Cultures 1 Pets 1
Career Education 13




TABLE /5~

SUGGESTED ADDITIONS TO THE CURRICULUL. FOR GRADE ONE

Addition # Sugrasting Addition # Suggesting
Zcology g Basic Needs 1
Transportation 2 .Farm/Zoo 2
Columbus Day 1 Group Dynamics 2
Drurs 6 Social Conventions/Rules 3
Self-concept/Values 31 Human Relations 9
Family Relations 14 Concept of the vworld 3
Seasons 3 Sex Education 3
Citizenship 1 Health 2
Communi ty -~ 1 Safety 3
Other Cultures Ly Hospital 1
linority Groups 5 Indians 2
School Relationships 3 Weather 1
Career Education 28 Maps/Globes 1
Economics . 16 Dairy - 1

--------------- Needs/Interest of Children 2 History = 1
Simple Hachines 1 :
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TABLE /

’ SUGGESTED ADDITIONS TO THZ CURRICULUI FOR GRADE TWO

Addition 7 Surresting Addition # Sugresting

Safety” ' 3
Family 3
Maps/ﬁlobes_ 12
ifconomics &
Lcolomy 14
Self-concent/Values 20
thers 2
Pets 3
Career Zducation 15
U.S, Geofsraphy
Guidance/Sehavior/Rules n

Community Helpers/Services 3
Foods

Human Relations
Farms

Industry

prurs
iiewspapers
irachines
Conservation
Communication

i—l
NVE 2NN OW

FPatriotism

‘Other Cul tures

Current Events
Freedom

Sociology

American History
linority Cultures
Sex Education
Waters of the ‘Vorld
Transportation
Holidays

Problem Solving
Researcn Techniques
Urban Living
Indians
Biology/Botany

Food Froduction
Qur State

Futurism

Seasons

Current LEvents

T~
iy
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TABLE /7
SUGGESTED ADDITIONS TO THE CURRICULUM FOR GRADE THREE

i

Addition # Suppesting Addition # Suggesting
f‘ul‘. ‘
Health 1 U.S, His by
Geography 5 Ecology 5
Citizenship/Patriotism/ Holidays 1
Government 6 Animals 1
liinority Groups 11 Plants 1
Career Education 19 Indians Today 3
Self-concept/Values 18 Family Living 2
Current Events 6 Change 1
Comparison Studies 1 Decision liaking 1
Interdependence 1 Drugs 1
Other Cultures 15 Conservation 2
Cities L Agri-business 1
fuman elations 5 Courtesy 1
I‘aps/™lobes/Graphs S) State History 1
Communication 5 Economics 7
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TABLE /§
SUGLESTIONS FOR ADDITIONS TO THE CURRICULUM FOR GRADE FOUR

Addition # Sugresting Addition # Supgesting

Self-concept/Values

8 Civil War 1
Anthrovolory 1 Revolutionary War 1
Economics 13 State Government/History 2
Futurism ! 1 Israel 1
Human Relations 12 ilinorities 2
Local Tovernment/History 2 Problem=-Solving 3
raps/Globes 13 Family Living 5
Current Events 9 Consgervation 5
Jorld Unity 1 Government 8
parly-ilan 1 Drugrs . 6
Career Education 12 Energy Crisis 2
Hutrition 1 Lcology 1
Our State 7 Study Skills - vl
U.S. Regions 3 Alaska/Hawaii 1
Japan 1 Geography 3
HJorth Central States 1l Biographies of Famous
The [etropolitan Americans 1
Community 7 Communication 1
U.S, History 7
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TABLE 14

SUGLESTIONS FGR ADDITIONS TC THE CURRICULUN FOR GRADE FIVE

Addition # Suegesting Addition # Supegesting

Iowa History

9 Technology 1
lnan/Globe Skills 14 Society & Science 1
Geography 11 Values . 5
Career =ducation 6 Alaska & Hawaili 3
*fuman Relations 5 U.S. History 4
. Exploration and Discovery 1 Study Skills 5
Current Events 8 Sex Education 1
Minority Cultures 9 International Relations 2
Indians 3 Sociology 2
Famous U.S. Citizens 1 Family Living 5
The 50 States (Geog.) 1 Comparative Cultures 1
World Crisis 1 Comparative Study of e
Economics 15 the States 1
Government 6 Resources & Conservation 4
Citizenship 1 Cul tures 5
Moral Growth 1 - Social Skills 1
Drugs 6 ...  Anthropology 1
Archaeology 1
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TABLE 2.0

S
SUTGESTIONS FOR ADDITIONS TO THE CURRICULUMKFQR GRADE SIX

Addition # Surresting Addition # Suggesting
Economics 5 Discussion Skills 1
¥ap Skills 2 Psychology .. 1
Human Relations 7 State History 3
Self-concept/Values 7 0il Regionsy 1
Career Education 5 Maps/Charts 3
Current Events 9 U.s, Nelghbors : 1
The United States 2 Cther Cultures 2
Government 5 bnv1ronment 2
Changes in Vital Statistis: 1 Geography _ 3
Pre~European History Drugs ) 3

of America 1 Minority Cultures 3
Economics 2 Resources 1
Interrelationship of Survey of European

Nations 1 History 1
U.S, Zthnic Groups 1 Problem~-Solving 3
Law in American Hlstorv 1 Customs/Languages 1
State History 1 Africa & Asia 1
American History 2 Family Relations 1
Our World Today 3 'Amerlcan Cities 1
Study Skills 3 Equality . 1
Social Conflicts 1 Technology , 1
Learning to work in Local Areaa&tudles 1

Groups 1 M Our City 1

-
e
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GENERAL DIRECTIONS - CURRICULUM RATING SCALE (CRS)

The following curriculum items represent a composite social studies "typical
course of study" for your grade level developed by Dr. William H. Nault from two
" major pieces of curriculum research. The total typical curriculum in social

studies and in the areas of science, language arts, health and safety, and arith-

metic, as presentud by Dr. Nault, may be found in his publication, Typical Course
of Study Kindergarten through Grade 12, available through Field Enterprises Edu-

cational Corporation.

Dr. Nault found the topics listed for your grade level to be common areas
of study across the United States. We would like your candid reaction as to the
gsppropriateness (or relevance) and impoitance of these items in the elementary
social studies programs of today. Please rate each topic according to the scale
below, and answer the questions which follow as Parts B and C. Your thoughtful
and considered opinion will be greatly appreciated. The area of ‘elementary and
sacondary social étudies is one of great turmoil today. We hope, by this study,
to determine what practicing teachers in the field of social studies think are
the important topics to explore in the development of effective, thinking, flex~
ible, competent citizens for today's and tomorrow's society. Thank you for your

assistance in our project. All responses will remain anonymous.

Rating Scale
1

not an appropriate or important topic at this grade level; should be
eliminated from the curriculum for this grade.

2 = appropriate or relevant topic, but of very little importance at this
grade level; possibly should be eliminated from the curriculum for
this grade.

3 = appropriate or relevant topic, somewhat important at this grade level;
probably should be retained in the curriculum for this grade.

4 = appropriate or relevant tcpic, lighly important at this grade level;
“definitely should be retained in the curriculum for this grade.:

5 = appropriate or relevant topic, of highest importance at this grade e
level; must not be eliminated from‘the curriculum for this grade.




K INDERGARTEN - TYPICAL COURSE OF STUDY

Part A

Topics

Your Rating

3

1. Meaning of holidays

2. Role of home and family

3. Characteristics of home and family

4. Location of home and school

5. Diagram of home‘and school

.6' Relationship between home and school

7. Relationship of individual to the group

8. Children in other lands

9. Why things change

10. Where things come from

11. How things change

61

,,,,,,,,,




GRADE ONE - TYPICAL COURSE OF STUDY

Part A

Topics Your Rating

1 2 3 4

1. Citizenship

2. Neighborhood helpers

3. Our American heritage

4, Holidays

Christmas

Mother's Day

Lincoln's Birthday

St.. Valentine's Day

Hallbween

Thanksgiving

Father's Day

Washington's Birthday

Hannukkah

5. Make and read a simple “eighborhood:’”*

map

6. School-community

7. Homes in other lands

8. Farm and zoo R
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GRADE TWO — TYPICAL COURSE OF STUDY

Part A

Topics ‘ Your Rating

1 2. 3

1. Community services and helpers

2. Holidays and festivale

Easter

Passover

Christmas

Hannukkah

3. Patriotic celebrations

4, Our food

Dairy and Bakery

Garden and Greenhouse

Markets and Stores

5. Shelter

6. Families around the world

7. Communities in other lands

8. Interdependence of people
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GRADE THREE - TYPICAL COURSE OF STUDY

Part A

Topics Your Rating

1 2 3

1. Community helpers

2. History and development of local

community

o,

3. American Indians and pioneers

4. Shelters of animals and people

5. Transportation today and yesterday

6. Sources of our food é

7. Sources of our clothing %

8. Shelter =

9. Some great Americans : X

10. Holidays and folk customs =

11. Flat maps and the globe :
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GRADE FOUR - TYPICAL COURSE OF STUDY

Part A

Topilcs ' Your Rating

1 2 3

1. History and development of the

local state

2. Relationship of the state to the

region, the nation, and the world

3. Geographic or climatic regloms

of the world

4. Lands of four seasons

5. Hot, dry desert lands

6. Cold lands

7. Hot lands

8. Mild lénds

9. Mountalnous lands

10. Types of community life

11. Uses of the globe
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_GRADE FIVE - TYPLCAL COURSE OF STUDY

Part A

Topics Your Rating

1 2 3 4

1. Exploration and discovery

2. Establishment of settlements in the

New World

3. Colonial life in America

4. Pioneer life in America

5. Westward movement

6. Industrial and cultural growth

7. Life in the Uniteg'States and

its possessions today

8. Our presidents and famous people

9. Natural resources of the United States

10. Geography of the United States

11. Relationship of the United States

with Canada

12. Comparative cultures of Canada

13. Fundamental map skills
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GRADE SIX - TYPICAL COURSE OF STUDY

Part A
Topics Your Rating
1 2 3
1. Lands and peoples of the Western
Hemisphere
2. Canada and Mexico -
3. Our neighbors in Central America and
the West Indies -

4. oOur neighbors in South America

5. Australasia

6. Relationships between nations

7. United Nations

8. Transportation and communication

9. WOrldltrade

10. Eurasia and Afrida

11. Map reading skills

12. Reading charts and graphs

13. School camping (optional)
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Part B:’ Which of the topics listed in Part A do you definitely feel should be ~
eliminated from the curriculum for your grade level, or transferred to

another level in the K-12 curriculum, and why? Put the number of each

topic you place in one of these categories in the column at the left,
check whether you advise elimination or transfer, and explain your

thinking parallel to the number using the space on the right.

Topic Number | Eliminate Transfer Reason
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Part C:- What topics do you think should be added to the curriculum for your
grade level, or subretituted for some presently taught, to make the
soclal ctudies curriculum more effective for living in today's society,
and why? List the topics you would add or substitute in the left-hand
column, check whether you consider it an addit}on or a substitution,

and give your reason for this addition or substitution.*

Topic Add Substitute Reason

* 1f a substitution, indicate the presently taught topic for which it would be

a replacement.
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TEACHER INFORMATLON FORM

In courdination with this social studies curriculum project, we would like to
obtain an overview of teachers working in the social studics area at the elementary
sehool level. Your cooperation with this plhase of the project by completing this

form will be most appreciated. All responses will remain anonymous.

Please respond to the following items as accurately as you can.

1. Age L

o

Sex

3. Degrees held

4. Major area in degree work

5. Minor area in degree work

6. "Grade level presently teaching

7. Grade levels previously taught

8. Number of teaching years

Y., Type of classroom organization in which you work (Examples: self-contained,
departmentalized, open space, IGE, or other)

10. Typical size of social studies class you teach

11. Type of classroom organization you rrefer

12. Social studies program organization in your classroom -- unit based, text-
based, or based on some other format. If the last, describe.

13. Your favorite text or resource material in the social studies area for use by
the children

14. Besides the basic text or texts, what supplementary or other material do you
regularly use in your social studies classes? (Examples: unitexts, filas,
picture sets, newspapers and other current materials, etc.)

15. Briefly describe your background in the social sciences
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Aruitoxt provided by Eic:

“~

TeACHER INVFORMATION FOENM ~- page 2

16. Uriefly describe the latest in-service training you have had in the social
studies area, giving tlie year and the scope of this training

7. The factor which you feel has the greatest bearing on what topics you teach
in social studies at your grade level

18. Besides social studies, what additional subject areas do you have responsibility

for teaching?

Comments: [f you would like to add anything to explain or expand upon your res-—

ponses to any part of the Curriculum Rating Scale or Teacher Information Form -- or
to make comments of a general nature -~ please use the remaining space on this page
to do so.
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Dear Participant:

Thank you for participating in this study. We hope the results will
indicate some helpful insights into what teachers feel the elementary social
studies program should be to help develop effectively functioning, competent,
confident individuals for today's and tomorrow's sociéty. We hope this will
help both those peoplc who prepare teachers and those responsible for their
in-service professional growth to do a better job. Your assistance is great-—

ly appreciated! A copy of the study results will be made available to you

upon its conclusion. N

Joan Breiter, Ed.D. .-
Assistanc Professor -

Elementary Education

Towa State University
Ames, Iowa 50010
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